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CHAPTER 1
BACKGROUND OF STUDY

Introduction
One of the problems facing educators during the 1990s is the trend toward
larger class siz.es which have stemmed from increasing enrollments and intensified
budget obligations. In order to overcome this problem, school officials must ferret
out as many creative resources as possible. One source of nearly unlimited talent
which could be of benefit to schools is adult volunteers from within the community.
However, the idea of utilizing adult volunteers is not entirely new to the process of
education.
For many years parents have given their time to support schools. During the
1950s a marked parent increase in the educational process of their children was
noted by Berger (1987). Heightened awareness in educational processes stimulated
enrollment in such parent groups as the PTA (Parent Teacher Association). At the
close of the decade, the growth had topped out at more than nine million members,
with thousands of study groups among it 30,000 local chapters. According to
Berger, educational support was mainly limited to helping with special projects such
as purchasing playground equipment and special classroom materials, serving as
room-parents, or volunteering with fund raising activities. The prevailing
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philosophy seemed to be: "Send your child to school, we will do the teaching; your
responsibility as a parent is to be supportive of the teachers and schools." (Berger,
1987, p. 62).
The 1960s saw sweeping changes in parent involvement developing within the
school (Berger, 1987, p. 64). According to Berger, it was during this period that
parents' interest in their child's education expanded to the classroom. Therefore, the
stage was set for the development of programs which afforded parents opportunities
to participate in school activities.
National programs involving parents were initiated in the 1970s. The National
Home Start Program, along with Public Law 94-142 (PL 94-142) followed the
formation of the Head Start Program. Each of these programs, as well as PL 94-142,
involved parents in the educational process of their child (Epstein, 1991).
As parent involvement increased in the 1980s, so did the visibility of parents in

the classroom. As stated by Johnston (1989), the need was evident for parents and
schools to work together in a partnership to foster a first-class educational system.
As the twenty-first century approaches, volunteers are part of the educational system
providing such services as small group instruction, one-to-one tutoring, guest
speakers, and sharing special talents, in addition to the educational tasks of the
previous decade (Powell, 1986).

3

Statement of the Problem
The problem investigated in this study relates to the need in schools today to
find ways of providing educational support assistance for classroom teachers as part
of the classroom learning process. With the continued rise in school enrollments, it
is difficult for school funding to keep up with growing educational demands.
Favorable student-teacher ratio issues emphasiz.e the need to provide additional help
for the classroom teacher.
Finding additional classroom help has become a major concern; parents'
commitments to employment and social obligations have changed their availability
to participate at the schoolhouse and have lessened parent-child contact time
(Cassidy, 1981). According to VanDevender (1988), changes in employment and
social obligations of the family have forced public education to expand educational
responsibilities to include such topics as sexual health, social behavior and drivers'
education -- educational issues previously attended to by the family. One method of
providing support assistance for classroom teachers is the utilization of adult
volunteers.

Statement of the Purpose
The purpose of this project is to develop a guide for teachers and volunteers to
follow as they set up a classroom reading program assisted by adult volunteers. The
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intent of the guide is to cover recruitment, screening and training of volunteers,
training procedures for students, and sources for obtaining funding to fulfill the
needs of a reading program assisted by adults.

Justification of the Study
Justification for this project is based on volunteers having been a part of our
educational system in various capacities for several decades. The roles volunteers
have played in the educational system vary from grading papers, to more active tasks
such as one-on-one tutoring sessions.
The value of one-on-one volunteer assisted learning as a means to enhance the
individual learning process, while providing encouragement and feedback to
students, is advocated by Cooledge and Wurster (1985). In addition, Cassidy (1981)
determined that both the teacher and students benefit from the use of volunteers in
the classroom. Teachers profit from the valuable time gained, while students have
the advantage of receiving additional assistance and attention.
Federal and state agencies also address the value of assistance from adult
volunteers in the educational process. Grants sponsored at the state and federal
levels specify the importance of family involvement. Such grants encourage creative
and innovative thinking in the design, implementation, and discovery of new
possibilities for school-family-community partnerships (Epstein, 1991).

5
Programs at the district and local school levels, which provide for inclusion of
volunteers from the adult community, provide strength for a sound educational
system (Warner, 1991). The continual need to enhance the educational system
justifies the need for this study.

Definition

of Terms

Chapter I Re~ular: An educational program funded by the Federal
Government for students who score below normal at their given grade level (Adler &
D'Angelo, 1991).
Chapter I Mimnt: An educational program funded by the Federal
Government for students whose parent's employment in either agriculture or the
fishing industry requires them to move from one school district to another (Adler &
D'Angelo, 1991).
Mentor: One-to-one relationship between a caring adult and a student who
needs support to achieve academic, career, social, or personal goals (McPartland &
Nettles, 1991).
Volunteer: A person who assists without pay in a classroom setting
(McPartland & Nettles, 1991).

CHAPTER2
REVIEW OF LITERATURE

The purpose of this project is to determine the value of using adult volunteers in
classroom reading programs and to develop a guide for classroom teachers to follow
in establishment of such a reading program at the intermediate level. According to
Epstein (1991), two decades of research on the importance of parental involvement
have shown that children whose parents support and encourage their school
activities have an academic advantage. He reported seeing the lack of effective
involvement by parents and community adults as one of the major problems facing
schools today. The involvement referred to could, and should, include new
curriculum linking instructional methods to involvement by adult volunteers.
This chapter presents relevant related literature on the history of parental

involvement and its importance in public schools. Historically, parent involvement
in a child's education expected to end at the schoolhouse door, even though positive
parental influence has been widely acknowledged for some time as a benefit to
education (Douglas, 1964). Indications of existing school-parent barriers were
apparent by signs posted around schools in the 1960s which read: "No parents past
this point." Caccavale and Wepner (1991) have concluded that schools of the past
had a philosophy that intimated that while parents can become natural allies to
6
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education and the educational process, educators met parents at the schoolhouse
door and said, "Give us your children; thank you very much, good-bye." While
vestiges of this unwelcome attitude remain in today's schools, the general consensus,
that parents have no particular role to play in the education of their child at school,
has started to fade. Schools have begun inviting not only parents, but senior citizens
and adults from the business community into the schools (Johnston, 1989).
Guided by the belief that parents were the best allies for support of overall goals
of a reading program, Caccavale and Wepner (1991) set up a study, Project CAPER,
involving school-home partnerships for encouraging parents to read along with their
children. Students in grades one through five were allowed to participate in the
seven-month study. Volunteer parent-student teams took part in the project to
promote reading as a part of the child's and parent's everyday habit. The purpose of
the project was to see whether attitudes of children toward reading would improve
due to the involvement of the parent.
Volunteer parent-child teams were asked to read together daily. Directors to
parents explained that CAPER was designed to spark interest in reading for
pleasure. Time was to be set aside each day for pleasure reading, with parents and
children reading to each other. Length of reading sessions was recommended, but
not required. Results, determined by a student survey, indicated an improvement in
students' attitude towards reading.

'
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Duplication of this study was done by a reading specialist in a K-8 school in the
special reading program, with 26 of the 35 children attending the school
participating. The pretest and post-survey gains in this replica of CAPER were not
significant.
The United Kingdom Studies also focused on the achievements of students in
reading when parents were involved in the reading program (Johnston, 1989). Three
school systems in the United Kingdom participated in the study during the 1970s
and 1980s. Each study included younger readers and their parents. Written
communications between the parents and school, opportunities for home visits, and
scheduled reading sessions for parents and students were components of each study.
The Haringey study was the largest of the studies and included three study groups.
One group required parents and children to read two to four times weekly for
undetermined lengths of time. The second group had no organiz.ed interventions,
but did forbid reading at home. The third group was a small remedial class that met
in a dassroom setting four times weekly.
In all of the United Kingdom studies, students' progress, based on pretest and
posttest scores, was twice the normal rate in the groups with parental involvement as
a factor. Teachers also reported growth in motivation for the students. No
measurement was given for this determination. Researchers conducting these studies

-
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felt the importance of encouraging comments and rapport with parents were of
greatest importance.
"Research findings as reported by Bennett in What works: Research About

Teaching and Leamina indicate that an extra boost from parents helps children learn
more effectively" (VanDevender, 1988, p.523). VanDevender encourages
involvement from not only parents, but other community adults as well. The need
for other adults to assist in educational programs comes about from changes which
have occurred in American family lifestyles. The changes refer to higher divorce
rates, more single or step parents, and less family time together. Economic needs,
which have forced both parents to seek employment outside the home, are also
responsible for the changes. These changes, along with increases in enrollment and
the need to meet expanded curriculum offerings, have created a complex situation
for today's students and the educational system (Monosmith, 1984). As parent
volunteer numbers decrease, a need is created to find other adult volunteers to fill the
vacant positions.
Adult volunteers in a classroom reading program have the potential to help
meet many educational needs (Cooledge and Wurster, 1985). The cliches, "two
heads are better than one" and "sharing a burden makes it easier to bear," are
truisms when relating them to expanding instructional personnel in the classroom.
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Cooledge and Wurster's 1985 study, Volunteer Partners Program, assessed
achievement test gain scores of students in reading who had been provided volunteer
reading assistance from retired citizens. The sample consisted of 147 second through
twelfth grade students from five different school districts. Socioeconomic factors
represented were middle class suburbs, affiuent areas of Phoenix and Scottsdale,
Arizona, and migrant farm workers. For comparison, the control group of 147
students was matched to each member of the sample. Students were chosen
according to sex, classroom teacher, and the previous year's scale scores on the
California Achievement Test (CAT) in total reading.
Tutor asmsted lessons included tutors listening to the child read, discussions of
the story, relating the main themes to the students' personal experiences and
reviewing vocabulary words. On a daily basis, the control group continued with
regular class activities following whole class reading instruction by the teacher while
the tutor worked in the back of the classroom with the targeted students.
The research design used was a pretest, posttest form using the CAT for
measurement of achievement. There was no significant difference between the
sample and control groups on the pretest; both groups were comparable. Results at
the conclusion of the study showed that those students tutored by retirees made
significantly greater gains in reading that similar students who did not have the extra
assistance.
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A remedial reading program with an aduJt volunteer component is a system for
learning from the Helping One Student To Succeed (H.O.S.T.S.) Corporation.
H.O.S.T.S. is a corporation with a commitment to the inclusion of adult volunteers
in remedial reading curriculums. A H.O.S.T.S. Study (1986) over a period of three
years in the Washington School District, Ephrata, Washington, was based on 31 of
80 second and fifth graders randomly selected from the Chapter I remedial reading
program. The comparison group consisted of the remaining 49 students in the
program. AU 80 students from the two groups scored below grade level on the Total
Reading Score on the CAT in 1982. Each of the 31 participants in the H.O.S.T.S.
group met daily, for a 45 minute period, with a one-on-one volunteer during the
school year for the duration of the study. The remaining 49 students were taught in
a c1ass with a ratio of one to five, or one to seven.
Both the study group of one-to-one instruction and the groups taught in smaU
groups, followed the same format of content. Oral reading was a component of
every session and remediation of basic reading skills such as decoding, summarizing,
and sequencing was taught as needed. H.0.S.T.S. Corporation findings indicated
slightly higher gains in total reading for the volunteer assisted group than for the
groups involved in small group instruction.
Second and third graders who had been identified by their teachers as being in
the bottom one-third of the class made up the population of the Howard Street
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Tutoring Program. The 50 participants were pretested by outside reading specialists
in word recognition, spelling and passage reading. The tutoring program operated
four days per week for seven months. Each session, which lasted one hour, consisted
of oral reading at the child's instructional level, word study, writing, sight
vocabulary and fluency practice, and approximately ten minutes of tutors reading to
the student.
Pre and postassessment data were collected for the studied groups and a closely
matched comparison group during the school years 1986-87 and 1987-88. The goal
was to determine how much of the tutored children's achievement could be
attributed to volunteer tutoring efforts over and above the reading instruction the
children received in regular classrooms. Given the availability of tutors and the
moving away of some participants, 17 children were in each group for the first year
and 13 in each group the second year.
Reported results of the Howard Street Tutoring Program indicated significantly
higher performance for each achievement measured by the postassessment for the
tutored group during both years of the study (Morris, Perney & Shaw, 1990). These
differences had been insignificant between the two groups on the pretest
measurement.
McPartland and Nettles (1990) conducted a two year study, Project RAISE,
which featured outside adults as one-on-one mentors for at-risk students at seven
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middle schools. The study found positive growth in academic subject areas and in
school attendance for the students. Approximately 60 at-risk students were subjects
in the study, which began as they entered grade six, and continued through
subsequent middle and high school grades. The participants were randomly divided
into seven groups with data kept for each group. Tutor sessions involved oral
reading and reading skill instruction. RAISE required commitments of one year
with bi-weekly tutor sessions from each volunteer tutor. Orientation and on-going
training by the RAISE staff was provided for the mentors.
Evaluation of Project RAISE compared RAISE and non-RAISE participants
who attended the same middle school. Variables of the study included gender, race,
age, and grade five spring scores on standardized tests in reading,- math and language
arts. Statistical controls were achieved through multiple regression analyses on
selected student outcomes that included these input variables, as well as a code for
whether or not a student was enrolled in RAISE.
Absence rates and report card grades were the two outcomes statistically
observed in this study. Study data indicated report card grades of students enrolled
in RAISE were better than non-RAISE students. Absence rates showed limited
change when evaluating the entire study group.
Inclusion of adults in reading programs has three specific advantages (Cassidy,
1981 ). First, the additional individualized instruction as the student either works
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with the volunteer or receives attention from the teacher is beneficial. Second,

Cassidy notes "... with class siz.e increases and number of parent volunteer decreases,
volunteer assisted reading can provide some relief for harried and overworked
teachers" (p. 287). Third, the involvement of senior citizens in schools can help
them realize the importance of public education to society and themselves. Since
non-parents make up 70% of the voters in some school districts, and many of those
are senior citizens, fostering the adult volunteer-school relationship can be beneficial
in passing maintenance and operation levies or bonds (Amundson, 1991).
Another possible resource for filling tutor positions, in addition to senior
citizens, is adult employees of the business community (Turn bull, 1991 ). Turnbull
recognizes the common practice of tagging businesses for financial assistance while
pointing out the unique idea of requesting employers to release employees during
the work day so they can tutor students in reading. Business and education
communities working together form true partnerships in a win-win proposition as
each benefits from the endeavor (Turnbull, 1991). Local businesses inherit the
products of the school system and therefore, have a keen interest in the final product.
With the development of a partnership between education and business, the
businesses are often willing to share resources. These resources include people to
volunteer in the classroom as they continue to provide traditional support to
education through tours of the business, guest speakers, and donations of money or
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materials. Encouraging employees to be involved with a volunteer reading program
in a local school is good advertisement for the business. The community as a whole
looks highly on the contribution which is being made to youth and education.
The motivation and personal satisfaction the volunteer feels is an additional
benefit to the employer. "One volunteer reported being 'revved up' just from
knowing he was making a difference to other human beings." Still another
commented

11
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often people complain about the educational system, but don't do

anything about it. I feel that contributing three hours a week is well worthwhile. 11
(Turnbull, 1991, p. 43). The school community also benefits from the positive role
model the volunteer provides, the skills the volunteer brings to the reading program
and the addition of quality personal time the teacher can provide to a greater
number of students when volunteer aide is available in the classroom.
Egan and Lowenthal's study (1989) revealed overall positive effects for
participants, senior citizens and students alike, who were involved in this
intergenerational program. The primary emphasis of the study was to enhance the
student's reading and foster a mutually beneficial relationship between the seniors
and the children. The experimental group, which included a total of 53 children, had
weekly contact with the senior volunteer, while nine children in a control group did
not. Data were collected through a pretest and posttest questioning instrument.
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Results indicated the benefits of volunteer tutorial instruction made it worthwhile to
pursue recruitment of volunteer reading tutors (Cooledge and Wurster, 1985).

Recruitment of Volunteers
A plan for recruitment of volunteers includes where to look for the personnel
and how to actually get them involved in the volunteer aided reading program.
Personally contacting volunteers to promote the cause for volunteer assistance to
help students increase reading skills, self-concept and enjoyment of the activity of
reading is the best method of recruitment (Amundson, 1991).
Recruitment of volunteers should include speaking at the local senior centers, to
religious groups and institutions, retired employee groups, the area agency on aging,
senior housing developments, political groups, local service organizations, the local
library, and Retired Senior Volunteer Program. If a school district offers free
admission for all school district events to senior citiz.ens, consider a special mailing to
this group as an invitation to volunteer in the reading program (Cassidy, 1981).
Recruitment of volunteers along with general program planning are key issues
to the development of a successful volunteer reading program (Amundson, 1991).
Elements of planning, such as the amount of scheduled time with students,
orientations explaining expectations and goals, classroom space considerations and
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policy issues are logical points to be considered prior to the arrival of the first
volunteer.
After creating an interest in volunteering in a program for reading, some form
of screening, such as an application or interview procedure, needs to take place. The
American Association of Retired Persons (AARP) recommends that all volunteer
programs include a formal written application (Amundson, 1991). Screening
instruments can be original creations or derived from existing forms. In either case
be sure to include enough information to determine the needs of the volunteer to
ensure success for both the tutor and the tutee.
Fredericks and Rasinski (1990) suggest training of both volunteers and students
involved in the program as the next step following the initial recruitment of
volunteers. They encourage specific training for the job the volunteer will perform.
Whether the expectation is to listen to a reader or to provide instruction in specific
areas of reading, it is important to provide training.
Benefits of including adult volunteers in educational programs are being
recognized by school districts throughout the nation (Adler and D' Angelo, 1991).
Adler and D' Angelo point to programs such as Chapter I, an educational program
funded by the Federal Government, as an example of academic programs which
support parent involvement. They cite past practices of Chapter I and the HawkinsStafford School Improvement Amendments of 1988 for encouraging and reaffirming
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the conunitment of school districts to involve parents in all aspects of the learning
process. In order to continue to receive funding from government sources, schools
involved in such programs as Chapter I must document existing plans which provide
parents opportunities to be involved in the educational process of their student
(Epstein, 1991).

Fundin1i Information
Volunteer assistants could be a means of lessening financial obligations in the
school reading program. Volunteer programs are intended to be a cost savings
factor for school districts (Amundson, 1991). However, it is important for
volunteers not to be viewed as replacements for paid staff. Amw:idson notes the use
of volunteers to assist in reading programs should increase services available to
students. If volunteers are used as replacements, rather than supplements, these
increases will not occur.
If a need arises for additional funding, however, sources are available. Grants

may be an answer to the funding need. Grants involve writing a proposal of what
you plan to do with the grantor's money, and often a follow-up report is required.
Grants may be available at the local, state or national level (Popelka, 1989).
Other ways to cut costs in a volunteer aided reading program may be as simple
as implementation of workshops to make materials, or a book drive to build
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classroom libraries. Criscuolo (1982) introduced another cost savings activity,
Reading Share-In sessions, as a way to help school personnel avoid making
purchases which are not beneficial to the reading program. At the Reading ShareIn, teachers are allotted ten minutes each to describe all aspects of the reading
materials they use. This plan works well, according to Criscuolo, because teachers
trust the testimony of their colleagues often more than they trust salespeople who
have a vested interest. The Reading Share-In, ultimately, reduces the likelihood that
teachers will order unusable materials. Searching out a variety of funding sources
can be a valuable commitment of energy.
The review of literature reveals a number of studies which have shown that
adult volunteers may be beneficial to the classroom teacher while having some
influence on a student's academic life. Adult volunteers in the reading program,
whether parents, community or business people, may help raise student's academic
achievement. The main indicators of a well structured volunteer aided reading
program appear to be organiz.ation and planning of the program (Amundson, 1991).

CHAPTER3
PROCEDURES

The purpose of this project was to develop a guide for teachers and to follow as
they set up a reading program assisted by adult volunteers. The intent of the guide
will be to cover recruitment, screening and training of volunteers, examples of
intermediate reading curriculum goals, sample reading activities to strengthen the
students' reading skills, training procedures for students, and sources for obtaining
funding to fulfill the needs of a reading program assisted by adults. This chapter
includes a rationale for the need of a change in existing reading program, and on
what basis the changes need to be made.
Awareness of the need for a guide such as the one designed in this project began
with dissatisfaction with the structure of a classroom reading program after having
had positive experiences with volunteer assisted learning. The desire to add a
volunteer component to the classroom reading curriculum was an outcome of
experiences as a classroom volunteer and as a teacher-coordinator of a volunteer
assisted remedial reading program. In the process of designing a classroom model of
a volunteer assisted reading program, the need for a guide for teachers to follow
became evident.

20
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Training components for both volunteers and students appeared to be

mini.miz.ed in many of the volunteer tutor programs. Student training was not
mentioned by Rauch and Sanacore (1985) in their handbook; they dealt solely with
training of volunteers. H.0.S.T.S. reading program included a brief section on
preparation of students for interaction with adult volunteers and behavior
expectations. Thus, the need for the development of a guide specific to the criteria
desired in establishing a volunteer reading program was further recogniz.ed.
Classroom experiences at Central Washington University provided extended
research and knowledge of various methods for teaching reading. Tiris experience
also provided an opportunity for pursuit of the desire to compile information and
develop a guide for teachers to use in development of a reading program with
volunteers assisting. Participation in workshops related to tutoring with peer, crossage, and adult tutors further established the need to formulate this guide.
Following initial formation of the idea for this project, the next step involved
verifying a need for such a guide through research and documentation of the success
of existing programs where volunteers assist students in academic areas.
Establishing these facts was accomplished with the ERIC search, data gathered from
reading specialists and classroom teachers, discussions with college professors and
public school administrators, and reading a variety of literature dealing with
volunteer organizations and educational programs involving volunteers.
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Selection of what information to include and development of a format for the
guide were the fmal steps of this project. Determining which information was most
valuable occurred from background experiences as a classroom volunteer, a remedial
teacher working with an established volunteer aided program, previewing case
studies of similar programs, and recognizing the desired goals of a classroom reading
program.

CHAPTER4
THE PROJECT

Volunteer Assisted Reading
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VOLUNTEER ASSISTED READING

Information for Teachers and Volunteers
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GUIDING PRINCIPLES

This guide was developed to provide guidance to teachers and volunteers in
implementing a volunteer assisted reading program. It provides suggestions for
establishment of a reading program that will encourage students to enjoy life-long
reading and to furnish a background structure to assure continual growth of the
program. When initiating such a program one should keep in mind that there is "no
best method" of instruction and, therefore, any or all portions of this guide are
adaptable to meet the needs of individual teachers and schools.
When preparing to implement a volunteer assisted reading program consider
the importance of organization of the program and training of all participants for
the success of the program. Thorough initial and on-going training for volunteers
and students are key elements to attaining the program goals. In order for
volunteers to be most useful to the classroom teacher and the students, they must be
supplied with the necessary background information and techniques to work with
students. Therefore, sections of this guide address the following issues:
Section One . . . . . . . . . . . . . . . . . . Genera] Information
Section Two . . . . . . . . . . . . . . . . . Teacher Information
Section Three . . . . . . . . . . . . . . . Volunteer Information
Section Four .... .... Training Procedures for Students
Section Five . . . . . . . . . . . . . . . . . . Forms and Handouts
- ·lV

SECTION ONE -- GENERAL INFORMATION

What is a volunteer assisted reading prow:am?
A volunteer assisted reading program is a way of providing individual reading
help to children by using community adult volunteers as mentors. It involves
community adults who commit some of their time each week providing one-on-one
personal attentio~ reading practice to students, or helping the teacher with clerical
tasks.

What is the &oal of a volunteer assisted read.in& proiPUD,?
Increasing the reading ability of each student and their motivation to read
through positive reinforcement, successful experiences, and friendship is the goal of a
reading program.

What is the key to making a volunteer readin& program work?
The key to the success of a volunteer reading program is having a trained
adult community volunteer who provides one-on-one assistance to a student in an
organiz.ed program. An additional benefit of the program is the personal
relationship that grows between the volunteer tutor and the child on the way to
successful learning.

I
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How does a classroom teacher beain a volunteer readin~ program?
The first task is to have approval from the school leaders. After receiving
administrative approval for your volunteer assisted reading program, recruiting
volunteers follows. Working closely with the public relations director of the school
district may ease the task of locating volunteers to staff the reading program.
How volunteers are acquired depends on the size of the community. Face-toface recruitment is usually the best method of getting people to participate as a
volunteer. Your enthusiasm for the volunteer assisted reading program is often
more evident if you make personal contact with reporters and others as you recruit.
Prepare a presentation which details the need, goals and objectives, and
structure you have determined for your volunteer assisted reading program. Provide
the following information in your presentation: (a) the reasons for volunteers being
included in the reading program; (b) information on the role of a volunteer in the
reading program; (c) the personal satisfaction to be gained for volunteers; (d) the
planned reading outcomes for students; and, (e) the daily procedures of the program.
Next make contact and ask to present your information to local service clubs,
businesses, senior citizens' organizations, the PTA, and church groups.
Sending letters home with students may be a productive means of publicizing
the program while acting as an invitation for participation by parents, grandparents
or neighbors. Putting posters in community stores, laundry facilities, recreation
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areas, and work places might encourage people to volunteer. Radio, television and
newspapers are also good media sources to help publicize your volunteer ~isted
reading program. Consider designing and printing informational pamphlets about
the program to leave in local businesses and at the school office.
As you proceed with recruitment, be sure to have a supply of volunteer tutor
sign-up sheets to pass out. Hand out the sign-up sheets after you present the
information on the volunteer reading program and encourage people to return it to
you before you leave. Be sure to let them know forms are acceptable later, after they
have had time to determine the amount of volunteer time their schedule will permit.
Incorporation of these suggestions, along with encouragement from you and others
who have witnessed the benefits of a volunteer ~isted reading program, will
encourage those who are reluctant about participation.
After your program has been established, your active volunteers become
excellent sources for expanding the list of potential tutors. Participating volunteers
have a contagious enthusiasm that will sell others on the idea of becoming a
volunteer. A strategy for increasing your number of tutors is to determine a tutor
session or a tutor appreciation day when volunteers are encouraged to "bring a
friend" so they can learn first hand what the program is like.

SECTION TWO -- TEACHER INFORMATION

Messaae to the Classroom Teacher
As you implement your reading program keep in mind there is "no best way"
to teach. This guide is intended to act as a resource for you in development of a
reading program with volunteers assisting you and your students. Any of the
information included may be adapted for a variety of volunteer assisted learning
programs.

Developina the ProifRID
The following steps are recommended for setting up a new volunteer assisted
reading program:
•

Determine through informal discussion, or through more formal

methods such as surveys, if there is a need for individualiz.ed tutoring as
perceived by students, teachers, administrators and parents.
•

Form an advisory group consisting of parents, teachers, administrators

and volunteers to be part of the development and implementation of the
program.
•

Students should be the first focus of the reading program. Goals should

be:
4
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1.

To give students needed individual attention which schools are

often unable to provide.
2.

To help students strengthen skills, improve their attitude toward

the act of reading, and increase their overall success.
•

The tutor is the second focus of the volunteer assisted reading program.

Goals should be:
1.

To increase the tutor's desire to provide assistance.

2.

To strengthen the tutor's ability to assist students in reading.

3.

To develop the tutor's skills in motivating learners.

4.

To enhance the volunteer's personal growth through successful

experience with students.

5.

To foster a personal interest for the volunteer in the educational

process, and the needs and goals of the local school district.
A checklist for organizing a volunteer assisted reading program is included in
Section Five.

Screenin& Procedures
Determine if your school district has a screenin& procedure for volunteers in
place as part of the board policy. If one does not exist, approach the administration
regarding adoption. A sample volunteer screening policy is included in Section Five.
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Tutor Qualities
Some volunteer tutor qualities basic to success of the reading program are:
(a) desire to help, (b) enthusiasm for the program, (c) liking for young people, (d)
time to give to the reading program, (e) desire to expand their own talents as well as
others, and (t) realizing the authority of the teacher and that there are serious
limitations to what volunteers can and cannot do. These qualities do not guarantee
the success of any program, but no program can be successful without them as the
foundation.

Volunteer Responsibilities
Responsibilities of volunteer tutors can be adjusted to meet the abilities of the
tutor and the needs of the student. Depending on their ability, tutors may: (a) be
responsible for instructional activities appropriate to the reading program, (b) listen
to a student read, (c) assist in preparation of reading materials such as laminating,
making copies, or binding books, (d) perform clerical duties associated with the
reading program, and (e) create bulletin board displays.
Volunteers have responsibilities which are essential no matter what the task.
Volunteers should be expected and encouraged to demonstrate the 3 P's listed below:
•

Be patient. Student progress may not always be measurable.
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•

Be prompt. Students and teachers are counting on the tutor to be on

time and will be disappointed if tardiness or failure to appear occurs. A
message of uncaring is conveyed to the student plus a poor example of
responsibility is being demonstrated when the volunteer is not prompt.

•

Participate in orientation

and training sessions. These sessions are

developed to aid the volunteer and prepare them to better fulfill the needs of
the students. Attendance at the training sessions should be required of all
volunteers.

Trainin& Volunteers to Assist in Readin& Pro~am
Tutor training is critical for a volunteer assisted reading p~ogram. The goal
of the teacher-coordinator for the program is to have tutors trained so they feel
confident of their ability to successfully assist the student or complete the task
assigned to them. The importance of training prior to establishing a tutor-student
relationship can not be emphasiz.ed enough. In order for tutors to enhance the
reading program they need to be aware of the program goals, their duties and
responsibilities, the needs of the students, and some basic strategies for dealing
efTectively with students. A checklist for organizing a volunteer training session is
included in Section Five.

~
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Schedulin& Volunteers
As a schedule for training sessions is determined, keep in mind the varied
personal or family obligations of the volunteers. You might consider offering
training at more than one time of the day or week, making attendance more
convenient for everyone. If child care is an issue, contact the high school Home and
Family Life class for possible child care. Churches and senior citizens groups may
also have people willing to help out with child care. Results from these suggestions
may be helpful in improving attendance at the training session.
Checklists for developing a volunteer assisted reading program and for
organizing volunteer training sessions are included in Section Five.

SECTION THREE-- INFORMATION FOR THE VOLUNTEER

Why volunteer to assist in a readin& proif3lll?
THE OBVIOUS REASON FOR BECOMING A VOLUNTEER IS TO
HELP CHILDREN. OTHER REASONS MAY INTEREST YOU IF YOU ARE
A:

•

Parent -- To provide help and greater understanding with which to help

your child.

•

Homemaker -- To give you the confidence and experience to choose an

outside career or simply to enrich the already fulfilling position you now have
at home.

•

Senior Citizen -- To use the wealth of knowledge and experience only

you can bring to children and keep you feeling youthful by spending your
time where YQll are really needed.

9
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Role of the Volunteer
•

To work with an individual student on materials and activities outlined

by the teacher.
•

To help the student acquire a positive life-long attitude for reading.

•

To follow the teachers directions and provide input on the student's

performance.
•

To communicate any concerns regarding the student, their work, or the

program to the teacher.
•

To be faithful in attendance and enjoy the experience.

Qualifications of a Good Tutor
•

Have the time to give and the desire to serve.

•

Be friendly, reliable and flexible.

•

Be a good listener, eager to praise.

•

Enjoy working with young people.

•

Be enthusiastic and supportive.

•

Have a professional attitude and interest in education.

•

Be able to maintain confidentially.

•

Feel an obligation as a citiz.en to support and help our schools.

•

Be consistent and dependable in fulfilling your commitment.

~
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Attitudes
This program is meant to provide a su~ful and positive experience for
both you and your student. Your attitude will usually be reflected in the student's
attitude about reading, himself, or any other aspect of the time you spend together.
Your help and encouragement toward a positive attitude is truly an important part
of this reading program.
On occasion a volunteer-student partnership just doesn't work out due to
personality conflicts. Let the teacher know about any problems right away. We will
help work out a solution for the benefit of you and the student.
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Hints for Volunteers.
•

Take time to get acquainted with your student.

•

Always tell the student what the goal is for the day. For example:

"Today we will concentrate on retelling what we have read," or "Today the
focus of our less is on new vocabulary words. We will see how much we can
learn about what these words mean."
•

Keep your student on task. For example, if your student brings up

another subject, suggest discussing that issue after the lesson.
•

Give positive praise. Refer to the "Phrases to Encourage" and the

"Praising Recipe" in Section Five.

•

Be a sincere listener. Refer to the "Listening Recipe"_in Section Five.

Volunteer Tutor Routine
1.

Sign the volunteer sign-up form in the office as you arrive.

2.

Meet your student in the designated work place. The student will have a

folder with the lesson, instructions, and needed material.
3.

Read the instructions and ask for assistance if you have a question.

4.

Enjoy your tutoring session with your student.
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Glossacy of Terms
The following definitions are provided as an aid for the volunteer tutor.
These definitions are adapted from Theodore L. Harris and Richard E. Hodges
(Coeditors), A Dictionar,y of Readina and Related Tenns, Newark, Delaware:
International Reading Association, 1981 (Rauch and Sanacore, 1985, p. 8).

Decode: Identify words in a written message.
Developmental Readinc: Reading instruction, except remedial, for students at all
levels.

Diagnosis: The act, or result, of identifying reading difficulties; in education
diagnosis usually includes the planning of instruction based on the assessment
of the learning difficulties and a consideration of their causes.
Enrichment: Provision of additional educational experiences that supplement
regular classroom activities; activities for the gifted and the disadvantaged;
supplementary reacting in the classroom.
Gifted: Having special skills or talents; having superior intellectual potential.
Readin& Comprehension: The process of understanding what is read; a presumed
hierarchy of reading comprehension processes suggesting a literal level, an
interpretative level, a critical or evaluative level, and a creative level.
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Remedial Readimi: Specializ.ed reading instruction suited to the needs of students
who do not perform satisfactorily with regular reading instruction; remedial
reading is usually highly individualized and is often conducted in a special
class or clinic by a person trained in speciali.7.ed methods in reading; students
reading below their expectancy are frequently eligible for remedial reading
instruction.

Study Skills: A general term for strategies and methods that help individuals listen
or read for specific purpose with the intent to remember. Study skills include
locating, selecting, organizing, and retaining information; following
directions; and reading flexibility.
Teacher's Aide or Paraprofessional: A person who helps a teacher in instructional
and clerical tasks; teaching paraprofessional.
ImQ.r: A person who instructs on an individual basis.

Word Reco&Qition: The process of determining the pronunciation and some degree
of meaning of words in printed or written form.

SECTION FOUR -- STUDENT TRAINING

The importance of preparing students for their role in the volunteer assisted
reading program cannot be overlooked in preparation of a volunteer assisted reading
program. The reading program will have a higher rate of success if students are
taught what is expected of them and they have some understanding of the benefits to
them personally.

This section of the guide will suggest activities to acquaint the student and the
volunteer. It will also make suggestions for topics to cover in a student training

session.

Student Trainjog Information
At the very beginning of the student training session explain to the students
how the program works. Let them know there are benefits for them and for the
volunteers. Students need to know what the expectations are for them in this
process.
After the students have been introduced to the workings of the program and
the expectations for them, they can brainstorm class rules associated with the
volunteer reading program. These rules may not appear much different than the
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regular class rules, but ~es for working with volunteers need to be developed so the
students can discover the similarities.
If your curriculum allows, make associations with the volunteer program and

areas of the curriculum. Associating the concept of friendship or family relations
with the volunteer reading program will give the students a clearer understanding of
both concepts.
An activity, such as role modeling, will allow the students to take an active
part in learning about working with adult volunteers in the classroom. It will also
provide an opportunity for class discussions and let students make decisions about
expected behaviors.
Training sessions for students, like adults, should be on going. Plan to have
follow up sessions as needed. You may see a small problem developing with one
student. If this is the case, there is a possibility that other students could also benefit
from a short refresher on the topic of concern.

SECTION FIVE -- FORMS AND HANDOUTS
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Checklist for a Volunteer Training Session

Prepare introduction, including a description and goals of the reading
program, for the students and the volunteers.

Outline volunteer duties and responsibilities -- stress dependability.

Provide time for questions.

Include scenarios and problem solve the situations. ·

Refreshments.
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Checklist for Organizing a Volunteer Assisted Reading Program

Recruit volunteers.
Organize list of tutors and match each volunteer to a student.
Determine the best room arrangement and time schedule for volunteer
assisted reading.
Schedule volunteer orientation(s).
Establish a system for providing on-the-job training by teachers in
methods of instruction.•
Set up a materials center or area ~asily accessed by the tutor to allow
them to function on their own without,disrupting classroom routines.
Develop ix,>licies for volup.~r tutors.
Conduct volunteer orientation(s).
Plan for and hold orientation for students.
Create a communications place for tutors where you can leave messages
or tokens of appreciation and they can communicate comments or
concerns to you without interrupting the regular class.
Prepare.initial tut.or-stlJ(ient
l~~SOil.
'
._
.

•

. .

This item is essential if the volunteer tutor is.going to be providing reading skill instruction.
It may be a component you will want to add after the initial beginning of your program.

=
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Sample Letter to Volunteer Tutor

Dear Volunteer Tutor:
Welcome to our classroom and our volunteer assisted reading program at
Methow Valley Intermediate School (MVIS). We hope your experience is a
rewarding one. Your iilterest and enthusiasm are probably the single most
important part of success in learning.
We hope this handbook is helpful to you. It is not intended to make tutoring
complicated, but rather to serve as a resource book with information for you to use.
Please don't hesitate to ask for help at any time. Below are 'the phone
numbers of each of the teachers involved with the volunteer assisted reading
program at MVIS. ·If you have questions, or are unable to make your scheduled
tutor time, please call ·one of the numbers listed.

Methow Valley Intermediate School .. ........... 996-2186
Linda Young . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Carolyn Reynaud .......... ........ ........ ..
Steve Dixon . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

WE CAN'T BUY WHAT YOU CAN GIVE!
Please note: Telephone numbers on this page were redacted due to privacy concerns.
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Screening Policy

No. _ _

Board Policy

Personnel -- Volunteers
The district recogniz.es the valuable contribution me to the total school
program through the volunteer assistance of parents and other citiz.ens. In working
with volunteers, district staff shall clearly explain the volunteer's responsibility for
supervising students in school, on the playground and on field trips. On field trips,
both students and volunteers are to be informed of the rules of student behavior and
the means by which they are to be held accountable to those rules.
The district also recogniz.es that student safety is a very high priority.
Therefore, any volunteer working in the schools on a regular basis will be required to
submit to the Washington State Patrol Identification and Criminal History check
along with all other regular new employees.
The superintendent shall be responsible for developing and implementing
procedure for the utiliz.ation of volunteers.

Adopted by the Board - - - - --
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Board Policy

No. ___

Personnel -- Volunteers
The voluntary help of citizens should be requested by staff through administrative channels for
selected activities and as resource persons.
Regular volunteers shall:
1.

Serve in the capacity of helpers and not be assigned to roles which require specific
professional training. Instructional services shall be rendered under the supervision of
certificated staff.

2.

Not discuss the performance or actions of students except with the student's teacher,
counselor or principal.

3.

Refer to a regular staff member for final solution to any student problems which arise,
whether of an instructional, medical, or operational nature.

4.

Receive such information as:
a.
General job responsibilities and limitations.
b.
Information about school facilities, routines and procedures.
c.
Work schedule and place of work.
d.
Expected relationship to the regular staff.

5.

Be provided appropriate training at the building level, if new volunteers, consistent with
their tasks and exiting district standards. This training shall be developed under the
leadership of the principal in consultation with a district supervisor. Exceptions would be
district-wide programs established by the administration whereby general volunteer
programs would be defined.

6.

Have assignments and activities carefuJJy defined in writing. Examples of suggested duties
for volunteers may include:
·
a.
BulJetin boards;
b.
Preparation of materials for art, science, math classes; .
c.
Clerical duties including typing of dittos, stencils, inventories, putting booklets
together, newsletters and related, student lunchroom counts and attendance and class
records;
d.
Clean up activities;
e.
Library and audio visual duties;
f.
Assistance with physical education exercises;
g.
Instructional activities appropriate to the volunteer's training and classroom needs
such as listening to reading progress, monitoring math assignments, and others;
h.
Vision and hearing testing and approved medical surveys;
i.
School activities supervision; and,
j.
Playground supervision with a staff member.

7.

Have
a.
b.
c.
d.

their services terminated for these and other reasons:
Program and/or duties completed;
Resignation of the volunteer;
Replacement by paid staff member; and,
Circumstances which in the judgement of the administration may necessitate asking
the volunteer to terminate services.
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SCHOOL DISTRICT VOLUNTEERS

1=-Name of Volunteer

• P

=Parent;

Typeof
Volunteer•

Name of Teacher

SC =Senior Citizen; CS = College Student; etc.

Total Hours
PerWeek
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Volunteer Registration Form
Mr. Ms.

Lastc_ _ _ _ _ _ _ __

First

Address

Street- - - - - - - -

City _ _ _ _ _ _ _ _ _ _ __

State _ _ _ _ _ _ __

Zip _ _ _ _ _ _ _ _ _ _ __

Phone No.

-----------

------------

Age-----------~

I give my approval for Methow Valley School District to issue a
Washington State Patrol Crime check.
Yes

No

Person to notify in the case of an emergency: - - - - - - - - - - - - Address _ _ _ _ _ __

Phone N o . - - - - - - - - - -

Physical Limitations: - - - - - - - - - - - - - - - - - - - - Children:

Number - - - - - - -

Education: 5 6 7 8 9 10 11 12

Ages _ _ _ _ _ _ _ _ _ _ __

College 1 2 3 4

Graduate

(Circle Highest Grade)

WORK EXPERIENCE
Position

Organization---------

Position

Organization - - - - - - - - -

Position

Organization---------

VOLUNTEER EXPERIENCE
Position

Organization---------

Position

Organization - - - - - - - - -

Position

Organization---------

SKILLS AND INTERESTS
Please indicate skills and special interests on the back of this form.
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Volunteer Work Preferred Survey

Tutoring Aide

Area of Interest
Reading, Mathematics, Other (Please specify.)
General School Aide
Volunteer Office Aide
Enrichment Aide (Indicate Area of Interest) - - - - - - -

Level of School Preferred:
Primary
Intermediate
Secondary

INDICATE DAYS AND HOURS YOU CAN SERVE:
MON

TUES

WED

THURS

FRI
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Activities

Adapted from Readin& and the Middle School Student. Judith Irvin, 1990.
Skill:
Activity:

Comprehension
"Recaller or Listener"

Students become independent learners by monitoring their own comprehension. The
strategies below are designed to help students become more proficient with
metacognitive processes.
The tutor is the Recaller and the student is the Listener the first time and the second
time the roles are reversed for this activity.

Step l:

Read a short segment of an assignment silently (both tutor and student
read).

Ste.p 2:

After reading, the Recaller orally retells what was read without referring
back to the text.

Step 3:

During the retelling, the Listener should only interrupt to obtain
clarification.

Step 4:

After the retelling, the Listener should do two things: (a) point out and
correct any ideas that were summariz.ed incorrectly, and (b) add any
ideas that were not included in retelling, but that the Listener thinks
should have been included.

Step 5:

Readers change roles (Recaller becomes Listener) and read another
selection.
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The following activities are adapted from Teacher's Kaleidoscope of Readin&
Activities. by Harry Miller, Cindy Thompson and Dona Holloway, 1985.
Skill:
Activity:

Word Meaning
"The Precise Word" -- Verbal Analogies

Preparation: Make a copy of the verbal analogies. Leave a space for the missing
word in each analogy. Print the missing word on a 1" x 2" oaktag paper.
Direction: Give the student the list of verbal analogies. Put the missing word cards
on the table and have the student match the cards to the correct analogies.

Sample Verbal Analoiies
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

fish -- water . . . . . . . . . . . . . . . . .
front -- dorsal . . . . . . . . . . . . . . . .
teacher -- school .. .. . . . ..... . .
carpenter -- hammer . . . . . . . . . .
lock -- door . .... . . . . . . . .. .. .
wall -- floor ...... . . . ........
stars - navigation .. . .. . .. . . ..
calendar -- date . ......... . ...
lap -- pal ... .. . . .... ... ... . . .
here -- hear . .. . ....... .. .. ...
priceless -- worthless . . . . . . . . . .
eyes -- vision . . . . . . . . . . . . . . . .
camera -- light . . . . . . . . . . . . . . .
wrist - watch ...... . .... . ... .
penny -- dollar . . . . . . . . . . . . . . .

Skill:
Activity:

bird - (air)
back -- (ventral)
worker -- (factory)
mechanic -- (wrench)
latch -- (window)
sky -- (land)
signs -- (highway)
clock -- (time)
saw -- (was)
know -- (no)
friend -- (enemy)
nose -- (smell)
automobile -- (fuel)
finger -- (ring)
ounce - (pound)

Word Meaning
"Reach for the Star" -- Homographs

Time: 20 Minutes

Needed: 21 stars cut from construction paper; 21 velcro dots with sticky adhesive.
Preparation: Print the homographs on the stars and place a velcro dot on each side
of the star.

"
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Directions: The student selects a star from the poster board, turns it over and gives
the two forms in which it may be used. If the student is correct he keeps the star
until the end of the game.
Homograph List
star
rebel
park
cycle
press
heart
stem
Skill:
Activity:

conduct
shoot
tire
cylinder
close
stalk
shore

Comprehension
"Fact or Fiction"

fly
short
pole
grid
state
walk
show

Time: 20 Minutes

Type the statements double spaced. Glue to poser board and laminate.
Directions: Have student read each statement. If the statement is a fact, they are to
put a "+" before the number using a grease pencil. If the statement is fiction, they
are to put a "0" before the number using a grease pencil.
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.

The sun moves about the earth.
A desert is always sandy.
Super Bowl is a football game.
Girls are more intelligent than boys.
There are 50 states in the U.S.
Illiteracy is the antonym of literacy.
Your surname is your last name.
Our president is George Bush.
Nephew is male.
Automobiles run on gasoline.
Rivers flow south.
Lakes are larger than oceans.
Index finger is your smallest finger.
Calculators are computers.
Proper rest is essential for good health.
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Skill:
Activity:

Comprehension
Main Idea, Details, Key Words

Preparation: Type the sample short story, glue to posterboard, and laminate.
Prepare several other short stories of your own in the same manner.
Directions: Give the laminated short story to your student. Have the student
underline the following parts of the story:
Main Idea . . . . . . . . . . . . . . . . . . Green
Related Details .... . ......... Red
Key Words . . . . . . . . . . . . . . . . . . Yellow
Sample Story: It was a dark, cold rainy night. The boys were at it again. Every year
they made the same trip. I guess it was a test of their bravery. This was the worst
ever, however. It was especially dark with no moon. They made their way up the
narrow walkways among the tombstones. Suddenly there was something up ahead.
It was just terribly frightening. There, in that tree! "Screech," the owl screamed, and
both boys were off like a flash!

Skill:
Activity:

Comprehension
"Outlining and Organizing"

Time: 20 Minutes

Preparation: type the sample story and provide the student with copies. Make a
poster board outline of the sample story. Use the following outline:
I.

II.

The day of the big race.

III.

The finish of the race.

a.

a.

b.

b.

C.

C.

The motorcycle race begins.

a.
b.
C.

Directions: Student reads the sample story and completes the outline on the
posterboard.

~

30

)

Sample Story:
The Great Race
The day finally arrived. It was the day of the motorcycle race. Terry and his
best pal Jim wanted so much to win this race. It was a cross-country 6-mile race with
more than 20 riders. Terry and Jim had the Honda tuned and polished. The starter
raised the flag, the riders raced their engines and the fans began to shout. They're
off. Terry pushed his bike into the first turn. He was in fourth place and it seemed
that everyone wanted to pass him. The cycles splashed through the mud on their
way to the finish line. The riders strained with their bikes through the mud and the
rough trail. The competition was tough. Terry held his place. Suddenly the finish
line was in sight. The spectators were crowding the line. The checkered flag was
flying. Terry pressed the throttle wide open. The bike surged forward, third place,
then second place. Side by side with the lead bike and still pushing forward at fu11
speed. The flag! The screams! The winner! Terry did it, he captured first place.

Skill:
Activity:

Comprehension/Summarizing
"Using a Newspaper to Summarize"

Materials Needed: Several newspaper articles; marker pens; oaktag strips.
Directions: Give the student a copy of a news article minus the title and heading.
Have the student read the article carefully. Have the student write a title for the
article on an oaktag strip.

Skill:
Activity:

Comprehension
"Propaganda"

Time: 15 Minutes

Materials Needed: Newspapers and magazines; scissors; marker pens.
Preparation: Find advertisements or other printed materials that indicate writer bias
or propaganda and mount on poster board. Laminate.
Directions: Have the student circle the words that are misleading in the
advertisement
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The following activities are adapted from Promotin~ Active Reading
Comprehension Strateiies by Judith Irwin and Isabel Baker (1989), Prentice-Hall
Inc., New Jersey.

Skill:
Activity:

Inferencing
"Author's Assumptions"

Discuss with students the fact that authors cannot write down everything their
readers need to know in order to understand their prose. They assume that their
readers will supply the unstated knowledge, that they will infer certain facts. For
example, the author would assume the reader would infer that it is going to rain or it
is raining if he wrote, "After looking outside, I decided to take my umbrella to
school."
Provide examples of everyday materials, such as advertisements, that require the
reader to make assumptions. Have the student tell what is assumed.
Use textbook assignments to practice and reinforce this skill. Remind students that
they will have to use their prior knowledge to fully understand what the author is
saymg.

Skill:
Activity:
1.

2.
3.

Provide student copies of comic strips with the frames numbered.
Student tells what happened between the selected frames.
Discuss the answers.

Skill:
Activity:
1.
2.

Inferencing
"Deleted Comic Strip Fun"

Summarizing
"Missing Headline"

Collect interesting newspaper articles of different lengths about various
subjects. (Choose articles of interest to your student.)
Mount the articles on plain paper, numbering each article and cutting off the
headlines.
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3.
4.
5.

Number the headlines to correspond to the articles and keep them as a
separate list.
Give the student one article. Instruct your student to write appropriate
headlines.
Compare their answers to the actual headline. Which is better? Why?

Skill:
Activity:
1.
2.
3.

Critical Reading
"Find the Best"

Give the student a copy of an article or advertisement -- for instance, an
article about buying a used car or an advertisement for a new car.
The student should read the material as ifhe was going to buy the car.
Have the student list five (or an appropriate number) most useful facts or
ideas they found in the material based on this perspective.
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. Handouts for Volunteers
NOTE: These handouts can be used separately or included as part of your
volunteer handbook.

PHRASES TO ENCOURAGE
This list is adapted from the book, Orphans at Home, by Joe White (1987),
published by Questar Publishers, Inc., Phoenix, Arizona.
You get better at that every time I see you!

Way to go!

You're so much fund to be around!

Good for you!

That's the best I've seen yet!

That's incredible!

What a tremendous improvement!

What a super effort!

That's worth a trophy!

Fabulous!

You never cease to aroaz.e me!

I'm impressed!

You're going to make it.

Terrific!

I know you worked very hard on that.

Wonderful!

You sure know how to do it right.

Excellent!

I believe you can.

Sensational!

What an improvement!

Way to go!

This is something to brag about!

You did it!

This is worth sharing.

I knew you could 'do it!

You must feel very good!

Super work!

Can I put this on the bulletin board at the office so I can see it every day?
Keep that up and you'll be World Champ someday.
You deserve a break, you've been working extra hard.
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PRAISING RECIPE
B.E...IMMEDIATE -- Catch them doing something right, right now!
BE SINCERE -- If you cannot be sincere, say nothing!
BE SPECIFIC -- Concentrate on specifically what was done, not generalities.
SHOW THE BENEFIT -- How does this effort help the student?
STATE YOUR

OWN REACTION - People want to knQw how others feel.

ASK IF YOU CAN HELP -- Offer your assistance. Don't order it!
LISTENING RECIPE
A VOID

BEING JUDGMENTAL -- Concentrate on the message.

DON'T BE INSINCERE IN YOUR LISTENING -- If you face attention, it will be
evident.

LISTEN FOR IDEAS AND NOT JUST FACTS -- Look for the big meaning in
what is said.

AVOID COMMUNICATION KILLERS -- Analyze your responses and be sure to
avoid any actions or words that will cut off communication.

PUT WHAT YOU ARE HEARING INTO WORDS -- After you have listened
closely, try to put what the other person is saying and feeling into words and see how
they react.
GET AGREEMENT - Communication involves knowing when and how to listen,
as well as how to use words.
Adapted from H.O.S.T.S. Corporation, 1987
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TEN DESIRABLE TEACHING BEHAVIORS RELATED TO READING
Co-authored by Ferrell and Merrell (1978), Educational Planning and Product
Development Company, Inc., Chattanooga, Tennessee.
1.

Get Students to Ask Questions - If you have been encouraging questionasking, students will be willing to ask questions.

2.

Ask Questions That Have More Than One Right Answer-- Open-ended
questions help students become involved in the reading -- "What would you
do?" "How do you feel about that?" "If... , then what might happen?"

3.

Ask Questions That Take More Than One or Two Words to Answer-"What" and "why" question -- along with "where," "when" and "how" will help
stress thinking about what is read. Another way to get students to think is to
say, "Tell me about..."

4.

Get Students to Talk About Their Answers -- The greater the ability to use
spoken language, the better will be the understanding of words and sentences
in reading. To keep students talking, say "Tell me More." Ask, "What else?"

5.

Praise When Students Do Well or Take Steps in the Right Direction -- To
help students WANT to be successful readers, offer praise and assurance that
they are doing a good job.

6.

Let Students Know When Answers Are Wrong, But Do it in a Loving Way -If an error requires correction, make the correction in a matter-of-fact manner
without criticism.

7.

Get Students to Back Up Answers With Facts and Evidence --Asking
questions, then having answers supported by talking about the reading, helps
students to think carefully about what is read.

8.

Give Time to Think About a Problem -- When students are reading for
infonnation, your supplying unknown words helps them think about what
they are reading. When students are reading for word recognition, given them
time to try unknown words gives chances to use new skills.
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9.

Give Time to Look at Materials Before Beginning --Taking time to look at
and talk about material prior to reading helps students think about what is
read and gives meaning to the material.

10.

Explain What is Going to Happen Before Starting - Giving a brief overview
of what is going to happen in the reading builds interest. "This is a story
about... Let's find out what..."

CHAPTERS
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Summacy
The purpose of this study was to develop a guide for teachers and volunteers to
follow as they pursue setting up a reading program assisted by adult volunteers. The
study reports (a) the academic benefits to students when adult volunteers assist in the
classroom, and (b) determines the need for development of a guide to assist teachers
in establishment of a volunteer assisted reading program in the intermediate grades.
The guide is written to aide the classroom teacher with suggestions for (a)
recruitment of volunteers, (b) screening and training processes of volunteers, (c)
information on training for students, (d) sources for financial assistance, and (e)
goals for intermediate reading programs. Activities for tutoring sessions, forms
which may be of benefit to the teacher in structuring the reading program, and forms
pertinent to school district policy are included in this guide.
Information was obtained by compiling and comparing elements of some
existing volunteer assisted learning programs, ERIC research, and interviews with
professionals in the field of education. Decisions for which procedures to be
included in the guide were based on information received and personal experiences in
developing a tutor assisted learning program.
24
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Conclusions
The findings of this project indicate that students whose reading instruction is
supplemented by one-on-one assistance from volunteer tutors may record greater
academic gains on post tests than students whose only instruction is in large groups
as part of the regular classroom. Indications appear to substantiate that existing
academic programs using volunteers as tutors do not include specific guides for use
by teachers and volunteers in the development of volunteer assisted reading
programs.
In summation, a need exists for a guide to be used by teachers and volunteers in
the development of a volunteer assisted reading program at the intermediate level. A
synopsis also appeared to point to the use of adult volunteers as a beneficial addition
to the classroom reading program.

Recommendations
In view of the findings on this project, the following areas are recommended as
an extension of the completed research:
The first recommendation is for a study to be conducted following the
format of the guide, since the guide for assisting teachers and volunteers in
implementing a volunteer assisted reading program has not been proven in
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a controlled study. The follow-up study would determine validity and
reliability.
Second, this project should be expanded further to include a study
utilizing the guide and more than one group for comparison. One control
group should be established to follow the guide, with a second group using
another program developed for tutor assisted reading, and a third reading
group receiving instruction in the regular class without tutor assistance.
Third, a longitudinal study of a volunteer reading group, based on the
format of this guide, should be conducted in an attempt to determine if
reading posttest gains exist and are lasting.
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